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Recent research on the development of moral reasoning

has found an invariant developmental sequence of six

stages of moral reasoning ranging from immature

of reasoning to increasingly differentiated and complex

forms of reasoning(Kohlberg 1963, 1969). Studies on the

comprehension and preference of the stages of moral

reasoning(Rest, Turiel and Kohlberg 19697 Rest 1974) have

found that indiViduals comprehend all stages at or below

their own stage and also one stage above. These studies

have also found that when individuals are asked which

stages of moral reasoning are the best they prefer the

next highest stage--over their own stage-and-lower stages.

Using the above mentioned flndings Blatt and.Kohlberg(1974)

- have found that it is possible to facilitate individuals'

rate of moral development by helping themiexperience

the type of conflict that leads to a greater awareness of

the greater adequacy of the next highest stage and

concomitarftly communicating at the level directly above

the childs' current level of thought. This approach.



has commonly been referrecco as the cognitive- developmental

approach to moral education.

This study will attempt to shoW that there are

crucial assumptions which thecognitive-developmental

approach to moral education makes about the nature of

moral reasoning which are not warrented. Specifically

this approach to moral education assumes that the

individuals' stage of moral reasoning will be stable and

conAatent regardless of the \kinds of questions asked

of him or the situations about which he reasons. The first

distinction which will provide a basis for this research

is that between the judgment mode and the deliberation

mode bf moral reasoning. Moral-judgment will be defined

using Baier's(1965) characterization of justification:

"...I try, after someone has acted, to determine whether

he has taken the best course open to him, with a view to

determining whether he is to be condemmdd or praised...

(p.42)." Moral deliberation, again using Baiek(1965) will

be defined as moral reasoning where "...I try, before

acting, to determine which is the best course open to me

with a view to entering on it(P:42)."-In other words

in the judgment mode of moral reasoning the individual

is presented witha fiat accompli and is asked to

evaluate the actions involved. In the deliberatioh mode.

of moral reasoning the individual is faced with an
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incomplete situation and his task Is to Choose the '

morally correct course of action fOr hirrisalf. The ilt3COnGi

distinction within the realm of moral reasoning 'which

will form the basis of this research centers around the

differences between classical moral dilemmas and practical

moral dilemmas. Classical moral dilemmas will be taken

to refer to situations which are removed from the life

space of the individual and involve characters with which

the subject has troUble.identifying.- Practical moral

dilemmas will be taken to refer to situations within

the, life apace of the individual and involvingfpeople and

issues familar to him.

An analysis of the Kohlberg method of assessing stage

of moral reasoning reveals that,he is primarily. measuring

the individuals' moral judgment as applied to claelical

moral dillmmas. For example, on a -typIcal dilemma a man

(Heinz) has stolen a drug which will save his wIfe's

life. The subject is then ask questions such as Should

Heinz have stolen the drug? Who has a right to the drug?

Should Heinz be punished? etc. Clearly the moral reasoning

measured under..these conditions is not dealing with issues

or situations which are familiar to many people. Moral

philosophers, although finding this sort of reasoning

valuable.and interesting, see deliberation in practical

4
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situations as,thn. most important form of reasoning. For

example, Frankena(1963) states that "The ultimate concern

of the normative theory of obligation is to guide us

in the making.of decisions and judgments in particular

situations(p.11)." A key question which has not been

answered by the cognitive-developmental appx.-211 to

moral reasoning is in what way is moral judgment about

classical dilemmas different or similar to deliberation

about practical dilemmas. The present research was set

up to examine this question. Specifically this research

attempts to answer the following two questions: 1) Is
1

there a difference between the moral reasoning people

use to justify actions they claim they would take and

the moral reasoning they use in judging the actions

of others? and 2) Is there a difference between the moral

reasoning people use in dealing with situations which are

unfamiliar to their life space and the moral reasoning

they use in situations which are familar to their life `

space?

Method

Indtrument

The Eohiberg.method of assessing stage of moral

reasoning involves interviewing 'the subjects on moral

,ilemmis using a semi - Structured interview schedule,

I.

5
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tape recording.the subjects` responSes, transcribing the

tlipe recording, and finally scoring 'the transcript7according.

t.) procedures developed by Kohiberg(1972). As a result of

the scoring procedures the subjects are assigned to one of

the six stages of moral development.

mmmbmmmrambws.mlmmmnsoWwmm4mm4ewemomwembqwmmwmomommbmwemoms

Insert Table 1 about here
444.mi ommimimmirammoblimmwoommembowswompw444m

The standard Kohlberg dilemmas and interview schedules

measure ewhat has been identified above as moral judgment

on classical moral dilemmas. The three Kohlberg dilemmas'

used were Heinz, Joe and his father, and Alexander.

In order to assess differences in moral reasoning due'

to mode of reasoning and type of situation reasoned about

it was necessary to develop alternative moral dilemmas and

'interview schedules. A serie3.of practical moral dilemmas

was developed which contained:moral conflict situations

likely to be found within the life space of the

prospective subjects. A questionaire' wag given to 186

seventh and twelfth grade students asking them to identify

or suggest moral conflict situations with which they were

familiar. From the situations most frequently identified

a set of six pilot dilemmas was created. A final selection

f three practical *Oral dilemmas was made on the basis of

the results of a pilot study. Aftypicil practical moral
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dilemma was the "Party" dilemma. In this'dilemma a girl's

parents..have denied her permission to go to a friend's

party. The girl's best friends were expected to be.there

so she told her parents that she was going to a movie and

went to the party anyway. The other two practical moral

# dilemmas dealt with the issues of cheating(the Assignment.

dilemma) and peer group conflictlthe Group dilemma). -An

interview schedule was developed for the practical dilemmas

to assess the subjects stage of moral reasoning in the

judgment mode.

In addition to measuring the subjects' moral_ easoning
/

in the judgment mode on, the classical and practical dilemmas

it was also necessary to measure their moral reasoning in

thee-deliberation mode on the same sets of dilenmas. In

order to accomplis1(46 it was necessaryto reword both

the-classical-and practical dilemmas so that they were now

worded in the present tense and the moral choice in the

dilemma was still open and unstated. For example, in the

Heinz dilemma it was necessary to rewrite the. dilemma in

such a way that the sUbj.ect was asked to consider a Situation

where his loved one is.dxing of cancer, he can't raise the

money* and the choice offered is whether or not/he would

steal the drug to save his loved one's life.,In sUm there

were'four sets of dilemmas and interview, schedules on:which



the ,subleot s stage of 'moral reasoning was assessed(see

Table 2).

owIN11110114woVM.04.
Insert Table 2 about here

110611MINOidEVMPIMME.111WIM11411141MINOOMINM1111MINIMPAIPWIWINIMONIMPINI601.

8

?/

After each dilemma the subjects were asked to respond

on a. five point scale to the statement "In my life situations'

like this one are familiar". It was found that significantly .

, more subjects(p <.05) agreed with this statement after

discussing practical moral dilemmas than agreed with it

after" discussing classical moral dilemmas:

Snbiects (
The sample in this study consisted of 60 public school

students randomly selected from two middle schools and two

high schools in the MadiSon Wisconsin area. At the time

of the:interviews thirty of the subjects had just completed

/1'7
seventh grade and thirty of the subjects'had just completed

eleventh grade. Equal numbers of boys and girls were

present in the sample.

Procedure

The"" interviews took place in July and :August of 1972

at two of the locayschool buildings. The subjects were

interviewed on twelve different dilemmas: three within

each of the four forms of moral reasoning. The interviews

took between two and three hours for each subject. Two



ten min

dilemmas

determined order tor eliminate any fatigue effect.

Each intery ew was tape recorded and then transcribed.
..4

Scoring

e were. given and the order in which the

esented to each subject was randemly

The transcripts of the intervjews were scored according

to procedures outlined by Kohiberg(1972). Scoring was

organized by form which resulted in four stage scores j

for each subject. It s possible to report stage of moral

reasoning scores as ether global scores or as mean moral

maturity scoreS7The lobal score is a modal score and the"

subject is classified as either a pure stage or a mixed

stage. For ease of statistical computation thil study

used,the subjects' mean moral naturityscores.

The mean moral maturity score(MMS) .is ascertained by

identifying stage scorable responses by'issUes within.

the transcripts of individual dilemmas. Issues are defined

by Kohlberg(i972) as "defining the concrete objects of

concern:or value to the subject in the situation.

Secondly they are the things to_be defined and choserl

between in the.situationk they define the moral conflict...tP.18)."

Once the stage scores for all the scorable responses within

the form have been determined, issue stage Scores for. the
bio

form are computed by Pro4dures outlined by Kohlberg(1972).

°l
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For every issue stage score within a. form a point value

is then assigned. The point value is based .on a ratio of

3:2:1 depending upon whether the stage score was circled

(most salient issue for resolving the dilemma), uncircled

(asdertained with a high degree of certainty), or

question-marked(asoertained with a low degree of certainty).

Next a percent'score was figured for each stage present

in the sUbjects4 reasoning based on- the total points

assigned. The percent score was then multiplied by the

. ,

number representing the stage. When summed'the results

tyielded scores ranging frOm '100(100% ai*sage one) to

600(100% at stage 'lax).

In order to obtain a reliability score it was necessary

to hire and train a graduate student in education. The

reliability scorer evaluated the responses often randomtt:

selected transcripts. A product-moment correlation coefficient.

was computed between the two scorers HMS's on the individual

forms. Using'this'procedure..t4e correlation coefficients

for the ten subjects on the separate forms was: MJCZID(.88),

MDCMD(.79), MATRO(.88), and 2.113AD(.80).

Statistical analysis

\

. A 2X2X2X2 analysis of variance permits examination

of the Cat:: for significant differences by 'sex, year in
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school, mode of reasoning,and type of dilemma..Standard

fixed effects analysis of variance statistical design

requireilindemdent assignment of scores to eaciacell.

This research does not meet this condition ,since

individual subject's scores were assigned repeatedly across

jthe, four factors identified That is, there is a score

for each subject in all the four forms of moral reasoning./

It was decided therefore to use Kirkas(1968) multiple facters

repeated meaisures,sPlit-plot design(SPF - pr.cru). This

method of analysis allows dhe ,ori answer e primary research

questions concerninTdifferences in moral reasoning between

modes of reasoning and types of situations.

RESULTS

The analysis of variance found that two of the four

Main effects were- statistically significant beyond the .05

level. i lfth grade subjects.were found to be significantly

higher' in mean moral maturity scors than eighth grade

, .

subjects and mean moral maturity adores for all subjects

were foudd to to significantly highek in the jUdgment mode

;. than in ,the deliberation'mode. Two of the interactions in the

analysis of variance were foUnd to be statistically significant.

First, the interaction between:mode-of reasoning and type of

dilemma was found, to be significant beyond the .001 level.
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An examination of Table 3 reveals that the interaction is due

largely to sUbstentially lower NMS for deliberation on

practical moral dilemmas. Figure 1 presents this interaction

graphically and demonstrates that the-type of dilemma is

only an important factor in ones.s moral reasoning within, the

(deliberation mode.
1111/01111,111111111110,11=11.111

Insert Table 3 about hero
AlwOOM.111Mt01000ONDIMIKAIMMOIMIONIWOOMMIONMOMIIIMPIIMOO011.411041MWO
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Insert figure 1 about here

The interact

K

L
between 'mode of moral reasoning and type

of dilemma can be further understood through an examination

of the second significant interaction: grade x mode x dilemma.

The means associated with this interaction are reported

in table 4. These means indicate that the most marked change

in MVS occurs for both eighth and twelvth grade subjects

when "engaging "in .the MDIPM form of moral reasoning. Across

grade this drop in,MNS is around 20 to 24 points. These

means and hence the interaction can be more fully understood

by depicting theM graphically. Figure 2 preaents the graph of

the trade x mode x dilemma Int

4,

OMPOWMOMMOVITFAMMM211.1.1WIMAOPOW,0111111011MOMPOIONMOMMOWIRMdall

Insert Table 4 about here
moggimamAmosmommow.Maftwomimimasilmmimmi*mmorsomgoomftmen....1041=5.111ammiliampimmimemimo

IMIIIIMOUPYOlOSNWIMIOWIIM

Insert Figure 2 about here
mwrimmommalsomimmirftwimmimmowslimmemosommismaeammommoimmisammemole
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This graph shows that the mode x dilemma interaction is due

to the twelfth grade subjects' drop in MMS in moral

deliberation within practical moral dilemmas - the MDPMD

form of moral reasoning. The significant difference found

between eighth and twelfth grade subjects can now be

interpreted as due predominately to age differences on the

MATCMD, MDCMD, and MDPMD forms of.moral reasoning alone.

A post hoc analysis utilizing the SheffW-procedure showed

that the difference between eighth and twelfth grade subjects

on the MDPMD' form of moral reasoning was not statistically

significant(p.05). The statistically significant difference

between MMS on modes of moral reasoning is accounted for by

the low mean scores found on moral deliberation within,

practical moral dilemmas. A .further clarification of this

significant drop in level of moral reasoning oath be gaine4by

examining subjects' percentage stage usage across all four
47/

forms of moral reasoning.

Insert Table 5 about: ere
lmOiOII.WOWOWWIPIMNIMdIMPWIAIIWIMmWO40ftl.O&M=OIOIO.N.S.

It is evident from the data presented in Table5 that

-,the drop in HMS on the MD1WD form of moral reasoning for

twelfth grade subjects is 'largely due'to a decrease in stage

3 usage and a concomitant increase of stage 2 responspes.



14

In summary, the analysis of variance findi that:` 1)

older subjects are significantly higher in mean stage of

moral reasoning than younger subjects? 2).across all subjects,

reasoning in the judgment mode is significantly higheethan

-.reasoning in the deliberation mode? 3) the interactions of mode

x dilemma and grade x mode x dilemma are statistically

significant, and 4) The.. interaction effects are the result

of the twelfth grade subjects' lower MMS onl the MDPMD forM

of Moral reasoning.

DISCUSSION

m lications for the stud of moral reagonin

One of the centrar'claims of the cognitive - developmental'

view of moral reasoning has been that there exists, as

-individuals grow, a naturally occurring invariant deirelopment of

-stages of moral reasoning. The findings of this research

indicate that-this claim needs more careful examination.

The only way that this claim can be adequately confirmed is

to -do as Kohlberg has done and use long-term longitudinal studies.

This research does not contain this sort of evidence; however,

one expectation of this assumption would be-that with two'sets

of subjects and with one set four years older than the other;

the older set of subjects would be significantly higher in

their level of moral reasoning.. This expectation was confirmed

-:-incthis study on three of the four forms of moral reasoning..

/V



studied. However with the MDEWD form no significant difference

was.found on moral reasoning between the younger and older

subjects. The following sorts of questions can therefore be

raised about the cognitive- developmental approach to the

-study of moral reasoning: lathe developMentalaspect of moral

reasoning only applicable to certain forms of moral reasoning?!

Are there parallel developmental sequences for each-form of moral

reasoning?! Is there no development at all on certain forms' of

moral reasoning?; Is the Kohlberg interview the correct instrument

for measuring development on all forms of moral reasoning?

It might be possible that different types of learning are

relevant to.the different forms of reasoning. For example,

moral reasoning on the MJCMD form might be stimulated only by

moral conflict of a broacrsocial'hature - war, public

controversy, institutional corruption - whereas moral reasoning

on the MDPMP form may be stimulated largely by interpersonal

Conflicts within oness'life-space.

a high level of moral reasoning on

personal life remains placid, his

MDPMD may remain unchanged.

It may also be possible that

Hence a persl,n may develop

\!

MJCMD, but ass long as his

level clf)morial reasoning on

schedules of reinforcement

play a much larger role in the development'Of moral reasoning

in MDPMD than MJCMD. That is, it would appear that as one

grows up one's moral reasoning might be controlled by parents
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and other authority figures reinforcing certain moral responses

as Aronfreed(1968) has suggested. However, in the broader /

domain of moral judgmli on classical or public policy type

.issues where the schedules of reinforcement are not so well

controlled a conflict and cognitive reorganization model of

the learnin+f moral, reasoning may be the dominant influence.

Habit plays a large role in most people's lives. Since

classical dilemmas pose situations with which the individual has

no repertory of habitual responses built up, he'may be forced,

durihg the course of resolving the dilemmai to draw upon his

highest cognitve abilities. On the other hand, when facing

practical moral dilemmas the individual may have built up

habitual modes of response which include certain set actions

and rationalizations. It may well be that these habitual actions

and rationalizations are not sensitive to 'broader changes in

cognitive maturity. In a recent study of the moral reasoning

of kidney donors Fellener and Marshall(1970) found that "Not

one of the donors weighed the alternatives and decided

rationally...they made their decision immediately when the

subject of the kidney

once the decision /141

transplant Was first mentioned(and)...

been made by the prospective donor, he

carefully refrained from considering further data and engaged

in several maneuvers which permitted him never to vary in his

decision or even question it(pp. 269-281)." Although the decision

to donate a kidney may be a somewhat extreme example of moral

\
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deliberation, it does indicatethat the type of reasoning

involved is often quite different from what one would picture

as the normal weighing of donsequences, application of moral

pridciples, checking out of the facts, etc. Clearly, the

research on kidney donors supports the speculation that

de/iberation in real-life situations may be quite different

from moral judgment on classical dilemmai. One of the key

differences may be that decision making in real-life crisis

situations is habitual and reflexive and the actual moral reasoning

may be merely rationalization for what is seen as an ,

irrevokable choice.

Other research on helping behavior has reported the

importance of situational factcrs in people's moral'scoices.

For example,Latane and Darley(1970) have found that.peopleare

more likely to engage in helpful behavior when alone than in

groups and when in a subway than when in,an airport. If

'situational variations in helping behavior can be supported .

by moral reasoning- either before or after, the act - then one

ought to expect variations in moral reasoning, elect, depending

upon situational factors. It follows that one does nothave a

complete grasp of-an individuals moral reasoning-abilities

if we deal with his reasoning only about on .type of situat*.

The above comments are only conjecture, 4pa alternative

explanations could be offered, however, this appears' to be a
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fruitful area for future inquiry and the results could have

great import for the cognitve-developmental approach to

moral reasoning.

Implications for the cognitive-developmental approach to
moral educatiori

The finding that there exists a discrepancy in the level of

moral reasoning within the,forms of moral reaSoning, used in ,this

study is'of great importance to the rationale behind `ohlberg'

moral education program. This program rests on the dual notions

that the naturally - occurring diVelopment of: moral reAsohing

can be stimulated by pedagogical intervention and-that when

individualsreach the higher(principled stages of moral reasoning

they will act in a more moral manner than at the loWer:stages

since there will be greater consistency between actions and

principles due to the fact that the higher stages of moral

reasoning are philosophically better at defining:ones moral

obligations than the lower stages. The researdit reported above

allOws one to raise the follow ng:ques4 tions about these,

.assumptions underlying Kohlbergs rationale.

First, one may ask whether raising an indiVidual's level

of moral reasoning on one form of reasoning will alb°

produce a concomitant advancement in Illivreasoning"on an

alternate form of seasoning. An ,individual's level of moral

reasoning may be raised in 'at blast two ways. First, everyone's

level of moral reasoning has, at one time or anotAer, undergone

change thidugh naturally occuring stimulation within his
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environment. Social issues and conflict, as well as interpersonal,

events contribute to differing degrees to the stimulation

of moral reasoning for individuals in today's world. In

addition to naturally -occuring-stimulation -there---exists the

possibility of pedagogical intervention for the purpose of

stimulating growth in individuals' level of moral reasoning.

This research' since it did not study subjects who had their

level of moral reasohing:pedagogically stimulated, oar. not

answer directly the-question of whether this. sort,of

development would take place simultaneously across all four

forme'-0 moral reasoning. However it was: found that between forms

of moral reasoning that had apparently only been stimulated

by naturally.occuring events in'their environMent(not

conscitalbly planned intervention) there existed Signifide4 ,

-differences in the leVels of moral reasoning. Whether or

not among educationally induced levels of moral reasoning

there is greater consistency is a question for further research.

Howevert_in order for the development of moral judgment on

.

classical ',dilemmas to be accepted` is a satisfactory method

of moral education it needs to be shown at stimulating

this form of moral reasoning also stimulatessmoral reasoning

in the other three forms of moral reasoning, eipecially'for

1)PW. There is. reason to helievifthat if one operates

B,
without thi:Inowledge one may have a program that deals only

with a fraction of one's professed Objective.
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The second crucial question which one must ask

of the cognitive-developmental rationale for moral education

centers around Kohlberg's(1970, 1971) claims and evidence

for greater consistency between thought and actieit at the

principled level of moral reaioning. A moral education

program,that does not address itself to the problem Of behavior

is seriously remiss and if moral deliberation in practical

situations is the key form of: uoral reasoning for moral

action, Kohlberg must show that his moral e4ucation, program

stimulates this form of reasoning. If stimulating moral

judgment on classical dilemmas also stimulates moral deliber-

ation on practical dilemmas, then the as yet untested claim

that this program has the ponteniial of influencini behavior

is still viable. However if it cannoi'be shown that this

is the case, and this research has -cast doubts upon thii,

assumption, then there exist serious questions as to whether.

stimulating moral reasoning will influence behavipro and

hence serious questions concerning the value of stimulating%

cognitive development as a,goal of moral education.

Curricular sugesstions

Lawrence Kohlberg(1973) in a recent speedh to 4ocial

studies educators spelled.out theA:oewegan influence on the

new social stidiAs He'"pointed out-that the new social Studies

had negledted-two central assumptions'of the j,eweyite canon%

400



1) the psychbtogical assumption--Of cognitive and moral stages

and the parallel assumption that education is suplying the

conditions for development through the stages, and 2)n the

philosophic recognition of ethical principles as'defining the

aims of social. education. He went on toargue that stimulation

of moral development in students ought to be central focus of

social studies educators.

I believe that Kohlberg has made useful and insightTul

'recommendations for social studies educaiorst however,

also believe that the results of this research and other

21

relevant research-.show that KohIberg's suggestions, in their

present shape, are limitedOne of the key components of Dewey's

analysis of educational' aims is that eduOation at its most

fundanIental level consists of the reorganization of personal

experienced This concept'tefers'to the fact that. ior humans

to learn they need to be confronted with problematic

situations, andonly through resolving these problems wilt

individuals be able to restructure their experience and hence

change in a meaningful and lasting manner. Education which
A

fails to recognize this dynamic. side to huedan learning

Often ends.up being,46Kohlberg,(1973).has so well stetted,

"Information accumulation, in the service of competitive

academic.; achievement(p.89)."
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The question which one feel compelled to ask of the Kohlberg

moral education program is, does it allow for this most crucial

reorganization of personal experience? When Kohlberg mentions

the Deweyian influences 5in the new social studies he also accepted

as valid guidelines fix his moral education program, the

Oentrality of the problematic case and the need for critical

thinking about value assumptions. However, even meeting these

assumptions may not be enough to establish the validity of his

program. For example, many recent programs have attempted to

focus on value questions. Richard' H. deLone(1972) in a recent

article scrutinizing the failure of drug education programs,

pinpoints the greatest error as: " Above all, schools chron-

ically fail to consider anything except cognitive instruction

(and some physical education) as their proper province.

Emotional, psychological and, social growth mayappear in the

publicity releases, but they are. not in the curriculum guide

schools do not deal with student concerns, espticially with

the life concerns of adolescents: sex 1 joy self -douit,

fear, pain, anxiety, lon4iness, belonging all the issues

that emerge with adolescence and\that affect the decision

4to use oronot use perhapi the ideal process for drug preVention

would assume the culture of the schools as the most important

prdblem(p.29)."

In other words, even though drug education may satisfy



40-

23

many of DeWrey's recommendations in that it'is a

controversial area,focuses on values, emphasizes process,

and has at interdisciplinary approach, if it'does not

recognize the situations the students are in, and if it focuses

on others' probleks rather than the students' own problets,

then it is not Likely to have an influence on the subject's

behavior. That is, it won't result in the reorganization of his

personal experience.

One feele compelled to ask whether or not thdbcognitive
'a-

developmental approach to moral education is openoto the

criticiiffias those leveled' against contemporary drug education.

programs. I do not want to say that Kohiberg,wwIld endorse

most drug education prograMst however, even given the likely
.

emphasis on stimulating moral development relative to drug

dilemmas, his programs, i they follow his previous research;

would deal with other peple's problemsfHeihz mightbe'a drug

pusher) and would ask f r the student to judge others ether

than to reach his own personal decision through moral

deliberation.

This paper has attempted to show that a moral-education

program that deals with just moral judgMent and o

peoples' experiences faces two problems: 1) the levels of

moral reasoning usedinmoral_judgMent are often different from

the levels 'amoral reasoning used in moral deliberation, and



2)mora judgment is not analytically linked with moral behavior

and what empirical studieethere are linking_judgment to

behavior'are sketchy and at best fail to measure the

reasoning that took place prior to the action under study.

The conclusion reached from the above analysis is that .

for a moral or values edUcation program to have the'potential.

of being maximally effective, it ought to focus on naturally-
,

occuring situations within the life-space of.the students and

ought to ask of them, deliberation about their prospective
,

vior other than to'exclusivelY ft= judgments about others'

behavior. In other words, I am asking for an experienceo4based.

moral education program where conflict anddisequilibrium grow

kr., ---
out of _real life experiences of the students.4and,the pedagogical

aspects of teacher interaction with the student(s) is,applied

to their moral d liberation. The major, and as yet
,*

Iassumption under yin,;. this sort of a moral education program

is that moral deliberation inopractical situations iswin
--,

fact, developmental and can be stimulated either by naturally-

occurring or pedagogically induced disequilibrium. Given

this goal, the folloWing changes Could seem to be required to

carry out this new curricula.

First, a more flexible approach must be taken to

curriculum since student concerns - .which are seldom stable,.

in.substance and form over a long period of time,` will,
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constitute focus the.curriculum Second there 'rill4

to be a'greitercie-emphasis on classes and 'a greater emphasis

on small groups or one-to-one situations. This will be.

, ),

necessary due to the uniqueness of hUman experiences -.

iii

everyone will ]ring some problematic areas that are different
:-./ .

. - . either to-a large or small. degree from everyone else's.

Third ,theremill have,to be an even greater emphasis on

. "diagnosis" .*-finding out where:the students are and what'S od

ther:minds - as a first step incurritulum planning.00Fhis leads

lo
a fourth suggesteWnewrequirement, and that is a new degree

and skill at insight or empathy, into the adolescent's life.

A curriculum involving teachers totally devoid of.interPersonal

skills.. will neVer,achieVe the openness ,and trust necessary to get

at the'crucial experiences in the lives of the students..
. .

Generally, then, the teachere.alter identifying

problematic areas of concern within the life-space of the
e

students, and after-supporting attempti to deal with the'.

problem rationally, will.deteirmine what set of principles'
,

(stage of moral reasoning) the student is currently-using:ito

handle the conflict, lead the student to see the inadequacey

of tat ,stage of mor reasoning, and will arrange for him to

be exposed to the next highest stage,of moral easoning. if,

the research* findings on the stimulation of moral reasoning'
s

.
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apply within the LAID PLAID mode of moral reasoning, then the

student should adopt the higher stage of moral reasoning**

If it were shown that stimulating reasoning on MJCMD also-

stimulated moral reasoning on MDPMD, then these suggestions

would be unnecessary, and if it were shown that MDPMD could not

be stimulated then these suggestions would be futile.

However it has been shown that there are significant

differences between the two important modes of moral reasoning

(MJCMD and MDPMD) and that subjects exhibit a broad range of

level of moral reasoning on MDPMD. Hence it is concluded that the

direction sketched out is a worthwhile one'for future research

and curricular planning.
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Form

MJCMD

MD CMD

MJESID

MD Pie

compoAents of form

mode of moral reasoning

moral judgment(MJY

moral deliberation(MD)

moral judgment(MJ)

moral deliberation(MD)

type of situation

classical moral dilemma(CMD)

classical-moral dilemma(CMD)

practical moral dilemma(PMD)

practical moral dilemma(PMD)



TAB LE 3

MIS Subjects) for Mode x Dilemma Interaction

Mode
Across

CMD PMD Dilemma

NJ 264.4 263.6 263.9

MD 260.3 240.9 250.6

Across Mode 262.3 252.2 257.3
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'TABLE 4 .

MMS (All Subjec for Age x Mode x
. Dilemma Inter Lion

Grade

Mode (Dilemma)
Across

NJ M Mode
CMD PMD CMD PMD (Dilemma)

8 246.8 249.0 '245.6 235.0 244.1
12 281.9 278.1 275.1 246.9 270.5

Across Grade 264.4 263.6 260.3 240.9 - 257.3



TABLE 5

Percent of Stage Usage on the Four Forms of
Moral Reasoning by 12th Grade Subjects

Stage

Form 1 2 3 4 5

MJCMD 0 45 34 15 6
MJPMD 0 49 35 LO 6
MDCMD 1 43 43 10 5
MDPMD' 0 68 22 6 4

4

.44

A
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FIGURE 2

Graph of Interaction: Grade x Mode, x Dilemma.
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